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 HIS 260J: “Human Rights in Historical and Global Context: Theory and Practice” 
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Professor: J. Michael Raley, Ph.D.

Office: Classic Hall 113.

Office Telephone: 812-866-7205.

Email Address: raleyjm@hanover.edu
Class Meeting Time/Location: MWFs, 9:00-9:50 a.m., CLA 101.

Office Hour: MWRFs, 2:00 – 2:50 p.m. and at other times by appointment or whenever my office door is open.

REQUIRED TEXTS:

Donnelly, Jack. International Human Rights. 3rd ed. Ithaca, New York: Cornell University Press, 2013. ISBN: 978-0801477706.

Goodhart, Michael, ed. Human Rights: Politics and Practice. Oxford, U.K.: Oxford University Press, 2009. ISBN: 978-0199540846.

Lorenz, Edward C., Dana Aspinall, and J. Michael Raley, eds. Montesinos’ Legacy: Defining and Defending Human Rights for 500 Years: Proceedings of the Universal Human Rights: 500th Anniversary of Antonio de Montesinos Conference. Lanham, Md.: Lexington Books, 2015. ISBN: 978-1498504133. 

Mertus, Julie A. The United Nations and Human Rights: A Guide for a New Era. 2nd ed. London: Routledge, 2009. ISBN: 978-0415491402.

Reed, Esther D. The Ethics of Human Rights: Contested Doctrinal and Moral Issues. Waco, Texas: Baylor University Press, 2007.  ISBN: 978-1932792973.

Class Handouts, Documents Posted on Moodle, Duggan Library Course Reserve Materials, and Internet Documents as Assigned.
COURSE DESCRIPTION:

HIS 260J: Human Rights in Historical and Global Context: Theory and Practice will survey the theoretical bases and historical and cultural contexts that have accompanied the evolution of thinking about human rights. We shall begin with the religious thought and natural law arguments of the sixteenth and seventeenth centuries, and then progress to our own day with implications for the future. Central to the framework of the course will be the U.N. Declaration of Human Rights (1948) and other formative legal documents. We shall frame our readings and discussions around contemporary debates surrounding the basic human rights found in this historic declaration, and trace their roots from the past to the present day and their implications for the future. These themes include the rights to life, liberty, and security of one’s person; ownership and enjoyment of property; freedom of religion and thought; gender and racial equality; freedom from forced migrations and racial genocide; and freedom of association and assembly, as well as the freedom not to associate. We will consider whether, as some have argued, human rights inevitably assumes a religious aspect grounded in divine law emphasizing the sanctity of human life, or whether instead human rights can be conceived entirely apart from a religious context, and if so, on what grounds. We shall also examine the state of crisis in which many argue human rights have existed since the 1990s. Fundamental to such discussions is a consideration of what constitute human rights, both more broadly speaking, and in terms of the difficulty of defining specific examples, morally as well as from a legal perspective. Of particular significance will be discussions of whether such rights are in fact cultural constructs, or instead constitute universal norms that transcend systems of positive law. We shall also consider what courses of action are available to political governments, NGOs, and individuals seeking to promote human rights in an increasingly hostile global environment that promotes terrorism and rogue states.

COURSE OBJECTIVES:

(1) to gain a basic knowledge of the historical heritage and subsequent development of human rights theory along with the major debates of the field in today’s global context;

(2) to become familiar with a basic canon of historical, political, legal, and theological texts related to the evolution of human rights theory;
(3) to learn more about the research potential of the Duggan Library’s vast resources;

(4) to learn to conduct research on the level expected of students at Hanover College;

(5) to foster the ability to read and analyze primary and secondary texts more closely;
(6) to improve one’s ability to debate controversial issues, as well as to defend interpretative positions with one’s peers;
(7) to employ critical thinking skills in developing theses based upon solid research and in arguing in support of them more effectively in written prose;
(8) to hone one’s oral presentation skills.
COURSE METHODOLOGY:

This course will employ a combination of in-depth lectures and intense student discussions of primary and secondary readings, accompanied by written essays and oral class presentations arguing for particular interpretations based upon the documentary evidence and secondary literature found in the assigned readings and augmented by additional research both online and in the Duggan Library. The goal of this course, set within the discipline of the historical and theoretical study of human rights, is to provide a thorough introduction to university-level research along with the promotion of close reading, critical thinking, writing, and oral skills. The assigned readings will come from a variety of historical periods, global contexts, and theoretical perspectives, while the lectures themselves will typically employ an interdisciplinary approach enhanced by multi-media PowerPoint presentations. The themes of the course will center upon critical intellectual debates over issues central to human rights theory. Although several departments at Hanover College offer courses addressing issues involving human rights from legal, political, sociological, gender, historical, and moral perspectives, this offering of such an introductory course from theoretical and historical perspectives spanning several centuries, tailored especially for history and WGS students, is unique at Hanover College.
COURSE EXPECTATIONS:

A number of expectations exist for this class. Students have every right to expect that I will meet and be prepared for each class; that I will be on time; that I will return graded assignments with my comments in a timely fashion (usually within 7 days); and that I will be readily available for consultation outside the classroom. Students, in turn, are expected to attend every class meeting, to arrive on time, to have read and prepared carefully the assigned reading prior to coming to class, to have those assigned texts with them in hard copy in class, and thus to be prepared to engage actively and in meaningful ways in the class discussions based upon the assigned readings. 

A further word about the preparation of the assigned reading materials seems in order. This course has been consciously designed to provide each student with a healthy dose of reading original (“primary”) materials in addition to a broad spectrum of historical and theoretical interpretations (“secondary sources”). In this way, the student is expected to examine and interpret the sources firsthand and critically evaluate the interpretations and theories of other scholars who have tread these same paths. 

There is a tension here, however, that makes many students feel uncomfortable, at least at first, for once we begin truly to read texts closely, we step (“boldly go”) into regions unknown and unexplored. We often discover that the sources do not present the kind of coherent pattern that introductory (or sometimes even more advanced) textbooks and monographs often suggest. Reading texts closely, in other words, requires grappling with the surviving evidence and the picture that it presents. It means following the evidence down that path no matter where it takes us, rather than making assumptions in advance or settling for a picture that we might be more comfortable in presenting. 

Nevertheless, difficult as the process at times may be, it is only through close readings accompanied by careful and often meticulous analyses of these “texts” that we can begin to approach the past in such a way as to foster the kinds and level of skills that the discipline of historical inquiry warrants. As with most other disciplines, in the field of history there simply is no short cut to unlocking the past. Rather, the art of historical inquiry demands ever-deeper probing of the evidence and a willingness continually to pose and pursue new and more thought-provoking questions—precisely the kinds of questions that may make us feel uncomfortable and challenge us to struggle in order to discover their answers.

For all of these reasons, absences from class will be excused only for university-excused reasons—e.g., sports competition, with written evidence of an extended hospital stay or emergency doctor’s visit, or the death of a close family member. Time away for “vacations,” routine doctor’s appointments (which can be scheduled at other times), time spent with friends, etc., are not legitimate reasons for missing class. Students who miss more than three classes without documentation of extraordinary circumstances for all of the absences may expect to suffer a grade penalty.

Students, moreover, must complete all written and oral requirements in order to receive a passing grade for the course. Students are expected to hand in written work on the assigned due dates. Late work will be penalized after the due date unless the tardiness is the result of an excused absence and/or arranged with the professor well in advance of the due date.


Technological advances, despite their distinct advantages in doing research and in large-group presentations, have created huge problems and distractions in the academic classroom. Ringing cell phones disrupt the entire class, destroying the “moment” in the midst of a lecture or discussion. Please always turn off your cell phone prior to the beginning of class and before meeting with me in my office. Laptops and other portable electronic devices are not permitted in this class except in the cases of those who have documented learning disabilities.

If you have a disability that may require an accommodation for taking this course, please contact the Learning Assistance Center within the first two weeks of the semester. The telephone number is 758-5929.


In the case of a Pandemic Flu that causes the university to close, I will base final grades on the completed assignments to that point, including exams, papers, and participation. If the university is closed during exam periods, I will send take-home exams electronically.

Plagiarism is a very serious academic offense, one that may result in the student’s receiving an “F” for the paper and the course grade as well as in being dismissed from the college. Students who plagiarize attempt to pass off as their own the work of another person, whether it be one sentence or entire paragraphs. Plagiarized passages may include material taken from the internet, books, periodicals, and/or other students' work. Submitting your own paper for credit in two different classes is also strictly prohibited under the university’s honor code. Students who plagiarize defraud those fellow students who have been honest enough to submit their own work. Students who plagiarize also irreparably sever the student–professor bond of trust. For these reasons, whenever you draw upon someone else's idea(s) or wording, you must make absolutely certain that you identify your source. If you repeat the exact words of another source, enclose them in quotation marks and identify their source in a footnote (not an endnote). Close paraphrases (i.e., near quotations) should be avoided at all costs; instead, either summarize the author’s argument or idea entirely in your own words and identify the source in the footnote, or else cite the author directly, enclosing the citation in quotation marks, and then provide a footnote identifying the source. For a review of what other actions constitute plagiarism, please consult the following website: http://hnn.us/articles/514.html. The bottom line is this: be honest, do your own work, and when you borrow from someone else’s research, give that author due credit. Honesty is, in fact, always the best policy.
REQUIREMENTS SPECIFIC TO THIS COURSE:
The requirements for this course, in addition to daily reading assignments and informal written responses to questions (1-2 pp., double-spaced, 12-pt. Times Roman font), include a midterm exam, take-home final exam, two formal “Position” Papers (each 5-7 pages in length) formatted in Chicago Style or MLA, and an oral in-class presentation. Regular class attendance, accompanied by careful preparation of the assigned readings as well as by active and meaningful class participation (see below), will also form crucial components of the course’s requirements. Rubrics for the Position Papers, oral in-class presentation, and class participation are found below.

GRADING POLICY:
Two “Position” Papers: 40 % (20 % each) of the course grade.

Oral Presentation: 10 % of the course grade.

Class Attendance, Weekly Responses to the Questions, and Active Class Participation: 10 % of the course grade.
Midterm Exam: 20 % of the course grade.

Take-Home Final Exam: 20 % of the course grade.
GRADING SCALE: 

A = 93-100

B- = 81-82

D+ = 69-70

A- = 91-92

C+ = 79-80

D = 63-68

B+ = 89-90

C  = 73-78

D- = 60-62

B = 83-88 

C- = 71-72

F= 59 or below

Note: The professor reserves the right to adjust a student’s final grade based upon extenuating circumstances.

RUBRICS FOR SPECIFIC ASSIGNMENTS:

Grading Criteria for the Two “Position” Papers:

Each student is required to submit two “Position” Papers (5-7 pages in length, not counting the Title and Works Cited pages) during the semester. These should explore in greater depth the debates framed by the topical discussions in class, from which topics the student will be free to choose. Both essays should reflect close, critical readings of the materials at hand, and they should also present sharp, clearly-formulated theses grounded upon and supported by primary evidence as well as reflecting the latest secondary interpretations and theories. For each critical essay, the student should incorporate the relevant assigned course readings as well as supplementary materials found in the Duggan Library, and from scholarly online sources accessed through the Duggan Library or via some other instructor-approved website. All sources must be clearly referenced in the papers using both footnotes and a Works Cited page. These Position Papers must be formatted properly (one-inch margins, 12-point Times Roman font, double-spaced with no extra blank lines between paragraphs), spell checked with correct punctuation, and employ footnotes/endnotes or parenthetical citations formatted according to MLA or Chicago Style. These essays must be written entirely in your own words or else must cite the sources directly and be placed in quotation marks. Avoid close paraphrases at all costs (see the section above on “Plagiarism.”). These papers should be submitted on or before the due dates listed in the Topic/Assignment schedule attached to this course syllabus, with penalties of one-third letter grade per day for tardiness (unless other arrangements have been made with the professor in advance of the due date). Each formal paper must be submitted in advance to www.turnitin.com to be checked for plagiarism.
Grading Criteria for the Oral Presentation:

Each student will be required to present his/her research from one of his/her Position Papers orally before the entire class. This will require careful preparation and planning for the presentation that will go beyond the writing of the Position Paper. Each presentation should be limited to a maximum of seven minutes in length, followed by a two-minute Q & A time to respond to questions and comments posed by the class members. The presenter must provide the students in the class with a one-page outline of his/her presentation plus a select, one-page select bibliography listing the principal sources consulted in preparation for the presentation.  
The grading criteria for the oral presentation will be 60% content-based, and 40% based upon the quality of the delivery and handout(s). A high-quality presentation requires considerable advance preparation, not only to perform the necessary research, but also to prepare an organized class handout and, above all, to practice the delivery. Each student will be required to run through the entire presentation before the professor for approval at least 3 days prior to the class at which he/she is scheduled to present. At this time the student should also be prepared to review for the professor his/her research as well as to show him his/her class handout, presentation outline, PowerPoint presentation (if applicable), and anything else pertaining to the presentation. The student should also address any other procedural or logistical questions or concerns at that time. In other words, at this meeting each student should present to the professor a finished product (not a work in progress) reflecting the material exactly as it will be presented to the class. If the professor does not approve the presentation at this time, the student will have to correct the problems/edit the presentation and meet with the professor again before presenting in class. If all of the above have not been done and the presentation approved at least 24 hours in advance of the actual class presentation, the presentation will be canceled, in which case the student will receive an F for the assignment.

In the seven minutes allotted, you should summarize concisely the issue that you will be addressing, major positions of the existing scholarship on the topic, what sources you have used in your research, your argument (thesis), and the evidence that support your conclusion(s). Conclude your presentation with a select bibliography. Also prepare a 2-page (front and back) handout for every member of the class that includes a 1-page outline of your presentation with space to take notes and also the select bibliography. As a presenter you may use notes, but you should not read verbatim from a prepared script (as German scholars are want to do). If you opt to use PowerPoint (although this is by no means required), your PowerPoint slides should simply highlight your major points and provide some quotations from primary sources or illustrations/photographs to help make your points. Avoid listing too many minor details/points on your PowerPoint slides. Instead, simply add them in the context of your oral presentation as you are speaking before the class. Always face the class and hold your notes in your hand or place them on the podium, maintaining eye contact with your audience. Reading to the class from the screen will result in a lower grade for the presentation. Formatting does matter, and points will of course be deducted for typos and/or bibliographic formatting errors, either in your PowerPoint or in the class handouts. In short, be professional in your presentation!

Grading Criteria for Class Participation:

In order to receive a “C” for class participation, the student must be regular in attendance (missing no more than three classes per semester), punctual in attendance (not consistently arriving five or ten minutes late), have prepared the assigned reading carefully in advance, pay close attention to the professor during the lectures and discussions, and take notes prolifically. To receive a “B” for class participation, the student must do all of the above plus enter occasionally into the class discussions in meaningful ways and provide more insightful written responses to the reading assignments. A grade of “A” for class participation requires all of the above, accompanied by more regular participation in class discussions and still more thought-provoking responses to the readings. In all of this, there is an element of quality, and not simply quantity, of participation. Speaking in every class will not earn points unless it is informed speaking, not only reflecting a close reading of the assigned materials and posing thoughtful questions, but also allowing one’s peers to speak and listening carefully to their responses. The question to ask oneself after each class is, “Did I contribute to the discussion today in ways that enhanced that discussion?”
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HIS 260J: “Human Rights in Historical and Global Context: 

Theory and Practice” 
Schedule of Debates and Reading/Writing Assignments
Part I: Human Rights in Theoretical Perspective.

WEEK ONE: Course Introduction and Class Debate #1: What are “rights?”

Monday, January 11: Course introduction, brief discussion of the course syllabus.

ASSIGNED READING: Course syllabus. 

Wednesday, January 13: Lecture/Class Discussion: “Human Rights as an Issue in Global Politics.”
ASSIGNED READING: Ozar, “Rights: What They Are and Where They Come From”(Moodle); Goodhart, 12-24.
DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What are ‘human’ rights? Do they really exist? If so, how do they differ from duties and privileges? Do you believe that they are grounded in secular rationalism and the laws of nature, rest upon theistic claims or upon morality, or upon some alternative foundation?

(2) What are some of the arguments posed in opposition to human rights?

(3) What is the difference between moral agency and moral recipiency, between duties and rights?
(4) Why is the history of human rights as a concept important today? Do international rights need rational or philosophical or theological or moral foundations? If so, why? If not, why not?

For class discussion, please also be prepared to answer/address the other Individual Study and Group Discussion Questions in Goodhart on p. 24.
Friday, January 15: Class Discussion: “Normative and Theoretical Foundations of Human Rights.”
ASSIGNED READING: Donnelly, International Human Rights, 3-16 (Moodle); Universal Declaration of Human Rights (1948), in Goodhart, Human Rights, 379-383.
DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) Why should Americans be concerned with human rights practices abroad?
(2) What strikes you as the most intriguing aspect of the U.N.’s Universal Declaration of Human Rights?
(3) Are there any rights that you think should have been omitted from this list? Any others that perhaps should have been included?
For class discussion, please also be prepared to answer/address the Questions in Donnelly on pp. 16-17. 
WEEK TWO: Debate #2: “‘Natural’ Rights, ‘Inalienable’ Rights, ‘Inherent’ Rights, or ‘Human’ Rights? Human Rights in Politics and International Relations.”
Monday, January 18: Lecture/Class Discussion: “Defining and Justifying Human Rights.”
ASSIGNED READING: Excerpt from Amos; Thomas Jefferson, Declaration of Independence (1776); French Declaration of the Rights of Man and Citizen (1789); Elisha Hurlbut, “The Origin of Human Rights,” in Hurlbut, Essays on human rights. . . (1845), pp. 7-27 (all on Moodle).
DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) How does each of these readings justify calls for protections of the oppressed and/or natural/human rights?

(2) Some justify human rights on the basis of a view in which humanity is regarded as fundamentally sacred. Many in the past have argued that natural/human rights derive from divine law, while others have argued that natural rights derive from natural law, enforced by the state through a social contract. Some argued that certain rights adhere to man (but, many still argued in that day, not necessarily to woman or even to all men) by virtue of human nature. Is it really possible to justify human rights theoretical/theological grounds? If so, on what basis/bases?

(3) What, in your view, had to transpire in order for human rights to become ‘self-evident’? When, according to Jefferson’s argument, did this occur? Are human rights really ‘self-evident’?
(4) What parallels do you notice between Jefferson’s Declaration of Independence and the French Declaration of the Rights of Man and Citizen? Are there any significant differences? Any lacunae/deficiencies in them?
Wednesday, January 20: Class Discussion: “Measuring and Monitoring/Enforcing Human Rights in International Law.”
ASSIGNED READING: Goodhart, 26-42 and 46-57.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What are the benefits of listing human rights in international treaties?

(2) What is meant by interdependent and indivisible rights? Can you give some examples of each?

(3) Does the current situation today with regard to terrorism justify derogations from human rights treaties? If so, which provisions? If not, why not?
(4) On what bases are human rights to be measured?

For class discussion, please also be prepared to answer/address the other Individual Study and Group Discussion Questions in Goodhart on pp. 43 and 57.
Friday, January 22: Class Discussion: “Human Rights in Politics and International Relations.”

ASSIGNED READING: Goodhart, 59-72 and 76-89.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) In what ways might realists, who argue that human rights have no place in foreign policy, share views with those who claim that universal human rights are ‘a Western imposition’? 

(2) What are the elements of a liberal approach to human rights in international relations?

(3) What is comparative politics, and why is it important for understanding human rights practices?
(4) What are some of the major strategies for comparing human rights practices?

For class discussion, please also be prepared to answer/address the other Individual Study and Group Discussion Questions in Goodhart on pp. 72 and 89.
WEEK THREE: Debate #3: Sociological and Anthropological Approaches to Human Rights vs. a Christian Ethical Approach.
Monday, January 25: Class Discussion: “Sociological and Anthropological Approaches to Human Rights.”
ASSIGNED READING: Goodhart, 92-124.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What are the similarities and differences in sociological/anthropological approaches to human rights?

(2) How do such approaches aid our understanding of human rights?

(3) What is the difference between human rights and civil rights? Does it make a difference whether we claim rights as ‘humans’ or as ‘citizens’? Why or why not?

(4) Why (and in what ways) do human rights approaches challenge the legitimacy of state sovereignty and of international law?

For class discussion, please also be prepared to answer/address the other Individual Study and Group Discussion Questions in Goodhart on pp. 106 and 123-4.

Wednesday, January 27: Class Discussion: “A Christian Ethics of Human Rights?”

ASSIGNED READING: Reed, pp. Introduction and Chapter 1.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What is Esther Reed’s central argument?

(2) What, if any, is the social and political relevance of faith to human rights?

(3) According to Reed, what is the problem with the arguments of Grotius, Locke, and Rousseau?
(4) In Reed’s view, how should people of faith respond to human rights advocacy that ignores the existence of God?
Friday, January 29: Class Discussion: “A Theological Approach and Response to Human Rights.”

ASSIGNED READING: Montesinos’ Legacy, pp. ix-xiv (Lorenz), 113-118 (Baum), and 121-129 (Pastro).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What argument or rationale exists to support a theological approach to human rights? How does this differ from sociological and anthropological approaches?

(2) How, in Gregory Baum’s view, should the Catholic Church respond to the apparent conflict between the need to convert sinners to Catholicism amidst the religious pluralism that dominates the world today?

(3) What message should the Church be bringing in light of Montesinos’ example, according to Father Vincent Pastro, and how should it be delivered in today’s multilingual and multicultural society?
WEEK FOUR: Debate #4: “Is There a Theological Justification for Human Rights? If so, How Do We Reconcile Theological Doctrine with Secular Human Rights Theory?”

Monday, February 1: Class Discussion: “Is There a Theological Justification for Human Rights?”

ASSIGNED READING: Reed, Chapts. 2 and 3.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) According to Reed, what is the proper relation between human and divine law? What does Hooker have to teach us in this regard?

(2) Why, for the famous Lutheran pastor Dietrich Bonhoeffer (as Reed notes), was “the content of natural rights . . . a proper topic for Christian ethics and reason for action?”
(3) How does the Christian agent’s reading of the world translate into moral policy?
Wednesday, February 3: “If There is a Theological Justification for Human, How Do We Reconcile That Theological Doctrine with Secular Human Rights Theory?”

ASSIGNED READING: Reed, Chpt. 4.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) If, as Reed argues, Christ is the “measure and content of ‘true right,’ . . . what trail does it leave for Christian people engaged in human rights advocacy to follow?”

(2) What kinds of problems does one encounter when one tries to translate scriptural moral guidance into today’s rhetoric of human rights? 

(3) According to Reed, in what way(s) and to what extent does Genesis 9:1-17 bear on Christian engagement with human rights?
Friday, February 5: Class Discussion: “A Tropological Reading of Genesis 9:1-17.

ASSIGNED READING: Reed, Chpt. 7 and Afterword (pp. 147-174).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What, if anything, does religious faith, and, more narrowly, a Christian ethics of rights have to say about whether, and if so why, they right to personhood before the law should be recognized?
(2) Is a Christian ethic of rights an ethic of human rights? If so, to what extent?
(3) What lies at the heart of a Christian ethics of rights?
Part II: Human Rights in Practice in Historical Context.

WEEK FIVE: Debate #5: Is There a Pre-Enlightenment Historical Context for Human Rights Theory?
Monday, February 8: Class Discussion: “The Dominicans and the Treatment of the Amerindians by Spanish Conquistadors in Colonial Hispaniola.”
ASSIGNED READING: Bartolomé de Las Casas, excerpts from A Brief Account of the Devastation of the Indies (1542) and Apologetic History of the Indies (1566), available on Moodle; Montesinos’ Legacy, pp. 1-15 (Aspinall).
DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) Who was Fray Antonio de Montesinos and what did he so famously do in December 1511?

(2) What was the relationship between Bartolomé de Las Casas and Fray Antonio de Montesinos?

(3) What arguments did Bartolomé De Las Casas put forth in defending the indigenous peoples who were being exploited by the Spanish in the New World?

(4) Why is the recognition of Indigenous peoples’ rights seemingly incompatible with governance principles of liberal states and capitalist economies?

Wednesday, February 10: Class Discussion: “What was the Impact of Montesinos’ Sermon of 1511?”
ASSIGNED READING: Montesinos’ Legacy, pp. 27-37 (Orique) and 39-46 (Corniel).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What was the text for Montesinos’ sermon in December of 1511? Who wrote the sermon and what impact did the sermon exert upon the treatment of the indigenous Amerindians in Hispaniola?

(2) How did Las Casas, following in Montesinos’ footsteps, appeal to divine, natural, and human law to articulate the injury being committed against the Amerindians? In what way(s) did he give voice to the suffering voiceless of the New World?
(3) Montesinos and Las Casas initiated a critical conversation about the human rights of the Amerindians, but what does the evidence suggest about the rights of Spanish women living in colonial America?
Friday, February 12: Class Discussion: “The Right to Freedom of Religion and Thought?”
ASSIGNED READING: Martin Luther, Speech before the Diet of Worms (1521); excerpt from John Locke, Letter on Toleration (1689); U.S. Constitution, First Amendment (1791); Raley, “Confessionalized Churches, Baptists, and the Emergence of Human Rights in Early Modern Europe and the American Colonies” (Moodle).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class): 

(1) What is the difference between a doctrine of religious toleration and a true right to religious freedom grounded in liberty of conscience?
(2) What linked the Anabaptists to the English Baptists living in the Netherlands and the English Baptists to the colonial Baptists such as Roger Williams, Isaac Backus, and John Leland?
(3) What demand did colonial Baptists such as make in return for their support of the American Revolution? 
(4) When religious zealousness overlaps with, and even fuels, ethnic cleansing and political violence and spawns fears of terrorism, should the right to freedom of religion be curtailed?
Study Guide for Exam One distributed in class.
WEEK SIX: Debate #6: The Nineteenth Century: Property and Political Rights – But on What Basis?

Monday, February 15: Class Discussion: “The Emergence and Evolution of Property Rights and the Right to a Basic Standard of Living in the Nineteenth Century.”
ASSIGNED READING: Jeremy Bentham, Anarchical Fallacies (1824), lines 179-391; Elisha Hurlbut, “The Right of Property and Its Moral Relations,” in idem, Essays on human rights . . . (1845), 172-196; Pope Leo XIII, Rerum Novarum (1893), all on Moodle.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What specific rights of every human being do John Locke, George Mason, and Thomas Jefferson recognize? On what basis? To what extent were these “rights” colored by wealth, gender, and race?
(2) What guarantees against the arbitrary seizure of life, liberty, and property does the U.S. Constitution/Bill of Rights provide?
(3) What do Bentham and Hurlbut argue with regard to property rights?
Wednesday, February 17: Class Discussion: “Women and Political Rights.”

ASSIGNED READING: The First Convention Ever Called to Discuss the Civil and Political Rights of Women. Seneca Falls, New York, July 19, 20, 1848; John Stuart Mill, excerpt from The Subjection of Women (1861 [1869]); U.S. Constitution, Amendment 19 (1920); review UDHR, Articles 7, 16, 17, 25 and 26; Proposed Equal Rights Amendment (1972); CEDAW, all available on Moodle.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) With what struggles involving gender discrimination were U.S. women dealing in the nineteenth and early twentieth centuries? 

(2) What international protections to women’s human rights were implemented in the 20th century? How did these evolve over time? 

Friday, February 19: Midterm Exam.
WEEK SEVEN: Debate #7: A Dark Chapter: A Natural Right to Equality and Calls for the Abolition of Slavery vs. the Race Question in American, European, and African History.
Monday, February 22: Class Discussion: “American Slavery and Jim Crow Laws.”
ASSIGNED READING: Lincoln, Emancipation Proclamation (1863), U.S. Constitution, 13th and 15th Amendments, and Martin Luther King, “I Have a Dream” Speech (1963), all on Moodle; Goodhart, Human Rights, 134-141; Grovogui, “No More, No Less,” in Bhambra and Shilliam, eds., Silencing Human Rights, 43-60 (Moodle).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What did Abraham Lincoln proclaim in the Emancipation Proclamation (1863), in the midst of the Civil War when it still looked as though the South might win?

(2) Why was repression enacted against African Americans, who had no political power to reject and/or replace their leaders with others more empathetic to their plight? What do the Jim Crow laws of the early twentieth century tell us about the difference between theory and practice of political rights in the United States?
(3) What was Martin Luther King’s strategy in bringing an end to Jim Crow and racial segregation in the U.S.? What was his “dream”?
(4) According to Grovogui, in what terms did slaves conceive of their humanity?
Wednesday, February 24: Class Discussion: “Race Relations in Africa.”
ASSIGNED READING: Nelson Mandela, “I Am Prepared to Die” Speech (1964), and Alexander, “Rights Beyond the Urban-Rural Divide,” in Bhambra and Shilliam, eds., Silencing Human Rights, 223-241 (Moodle).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What was the situation for indigenous peoples of South Africa during Apartheid?

(2) What was the response of Nelson Mandela and the African National Congress to Apartheid?
(3) How did South Africa’s Landless Peoples Movement create a landless subjectivity? What did it entail?
Friday, February 26: No class! Professor away from campus with Hanover College history students presenting at the Ball State University Student History Conference.

Monday, February 29 – March 4: Winter Break!

Part III: Human Rights in Global Context Today.

WEEK EIGHT: Debate #8: Questions of Human Rights and Gender.
Monday, March 7: Class Discussion: “Civil and Human Rights of Women.”

ASSIGNED READING: Ross, “Equality Doctrines and Gender Discrimination,” on Moodle.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What are some of the arguments, pro and con, for judicial differentiation on the basis of gender?

(2) What challenges have been raised against gender-based state limitations on women’s roles?
(3) Respond to the majority opinion in the U.S. v. Virginia drafted by U. S. Supreme Court Justice Ginsburg or to Justice Scalia’s dissenting opinion. 

Wednesday, March 9: Class Discussion: “Female Circumcision, Human Trafficking for Sexual Exploitation, and Forced Marriage.”
ASSIGNED VIEWING/READING: TNP Documentary on Female Circumcision in Sierra Leone (8 min., http://www.youtube.com/watch?v=qDJyZIPvExY); Goodhart, 201-216; Banda, “Protocol to the African Charter on the Rights of Women in Africa” (Moodle); Montesinos’ Legacy, 227-235 (Martinez/Pardes).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) How is the problem of female circumcision in African villages to be combatted? When should human rights violations take precedence over cultural norms?

(2) What are the differences between the definition of trafficking in the Palermo Protocol and the United States Trafficking Victims Protection Act?
(3) What solution to the problem of forced marriage in the United States do Martinez and Pardes propose?

For class discussion, please also be prepared to answer/address the other Individual Study and Group Discussion Questions in Goodhart on pp. 216-217.

Friday, March 11: Class Discussion: “Human Rights in Asia.”

ASSIGNED READING: Donnelly, Universal Human Rights, Chpts. 9 & 10; Koskinen, “Asian Values, Gender, and Culture-Specific Development” (Moodle).

DISCUSSION QUESTIONS (be prepared to answer/address these questions in class):

 (1) In what ways, and on what bases, do understandings of human rights, in particular with regard to gender, differ in Asia from Western societies?

(2) How do we reconcile cultural norms in Asia with what many perceive as human rights violations?
Position Paper #1 to be uploaded to turnitin.com by no later than Friday, March 11th, at 5:00 p.m.

WEEK NINE: Debate #9: Indigenous Rights, Forced Migrations, and Racial Genocide.
Monday, March 14: Class Discussion: “Indigenous Peoples and Human Rights.”
ASSIGNED READING: Goodhart, 261-275; Montesinos’ Legacy, 81-95 (Bratman) and 101-108 (Clark).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) According to U.N. experts and international conventions, how are indigenous peoples distinguishable from other peoples?

(2) Why is the recognition of indigenous peoples’ rights seemingly incompatible with governance principles of liberal states and capitalist economies?

(3) Why, according to Bratman, does Brazil’s record place human rights in third place?
(4) In what way(s) is the Thai government hindering its own development? Why are the indigenous Thai hill tribes being denied Thai citizenship and basic human rights?

For class discussion, please also be prepared to answer/address the other Individual Study and Group Discussion Questions in Goodhart on p. 276.

Wednesday, March 16: Class Discussion: “Genocide and Other Crimes Against Humanity.”
ASSIGNED READING: Dadrian, “Signal Facts Surrounding the Armenian Genocide and the Turkish Denial Syndrome,” Journal of Genocide Research 5 (2003): 269-279 (Moodle); Donnelly, Universal Human Rights, 254-273.

VIEW DOCUMENTARY ON THE NUREMBERG TRIALS: https://www.youtube.com/watch?v=V-A0JJjN5OE.
DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What was the Armenian forced migration/genocide of 1915 and how did it come about? What has been the response of the Turkish Government for the past century?

(2) What defense did the Nazi leaders claim at the Nuremberg trials? What problem did this defense pose for the prosecution?

(3) Do civil law systems ever supersede “crimes against humanity”? If so, on what grounds?

(4) Bosnia and Rwanda illustrate a willingness to respond to genocide after it has occurred. Why is there no comparable international willingness to respond to prevent genocide before it occurs (or even as it is occurring)? Is Kosovo the exception that proves the rule?
Friday, March 18: Class Discussion: “Genocide and Forced Migrations in Recent Years.”
ASSIGNED READING: Goodhart, 239-257 and 279-294.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) Who is a refugee? How has the term refugee been widened over the past half century beyond its initial narrow definition? What have been some of the consequences of this redefining of refugee?

(2) What are some of the major constraints facing the UNHCR in fulfilling its role of protecting and assisting refugees?
(3) What are some of the strengths and weaknesses of the UN Genocide Convention?

(4) What theories of genocide apply most clearly to Rwanda and which to the Darfur? What do the Rwanda and Darfur cases reveal about the ambiguities in the definition of genocide and the weaknesses of the Genocide Convention?

For class discussion, please also be prepared to answer/address the other Individual Study and Group Discussion Questions in Goodhart on pp. 257 and 294.
WEEK TEN: Debates #10 & 11: Torture and Government-Sponsored Violence, Then vs. Now? / Debates over LBGTL Rights vs. Violations.
Monday, March 21: Class Discussion: “The Historical Justification/Prohibition of Torture.”
ASSIGNED READING: Goodhart, Human Rights, 297-315.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) Why did the ancient Greeks and Romans find it appropriate to torture slaves in order to obtain information? What made the ‘Queen of Proofs’ acceptable to the Medieval Church?

(2) What are some of the definitions of torture and their application in circulation today?

(3) What is waterboarding? Does it constitute torture? Why was it used by U.S. CIA and military personnel at the Guantanamo Bay Detention Camp? Was this use justified at the time?

(4) Describe some of the arguments in favor of using torture in a “ticking bomb” scenario versus those opposing such action. Should courts be allowed/required to grant judicial permission for the use of torture before it is applied?

(5) What is ‘universal jurisdiction’ and why is it so important in the fight against torture?

For class discussion, please also be prepared to answer/address the other Individual Study and Group Discussion Questions in Goodhart on p. 313.

Wednesday, March 23: Class Discussion: “The Problem of Government-Sponsored Violence against Its Own Citizens.”
ASSIGNED READING: Amnesty International Report 2010, 11-19 (report on the Americas, available on Moodle); Montesinos’ Legacy, 135-141 (Olabuenaga), 144-151 (Moffit), and 203-212 (Hulme).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What was Mexico’s “Dirty War?” Why did the government officials act to conceal the truths and realities of Mexican authoritarianism? How has the Mexican government since moved to align the Mexican Constitution with the human rights norms of the international treaties to which Mexico is party?

(2) What were some of the failures of the Special Court for Sierra Leone and why?

(3) What are some keys, in your view, for diminishing the use of torture in the Americas and around the world? How do cultural norms impact the use and justification/condemnation of torture?

Friday, March 25: Class Discussion: “Debates over LBGTL Rights vs. Opposition.”

ASSIGNED READING: Donnelly, Universal Human Rights, 274-291.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) Why have LBGTL rights encountered so much opposition?

(2) What rationales have been put forth to justify opposition to LBGTL rights?

(3) Should LBGTL rights be recognized, in your view, and if so, why? Recognition of what specific rights for the LBGTL community would you advocate?

WEEK ELEVEN: Debate #12: The United Nations: Purpose vs. Function.
Monday, March 28: Class Discussion: International Human Rights Regimes.
ASSIGNED READING: Donnelly, Universal Human Rights, 161-196.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) There are many types of multilateral human rights bodies and approaches: regional and global, single issue and comprehensive, individual and situation oriented, political and legal. What are the strengths and weaknesses of each? Which do you find the most effective?

(2) Human rights procedures are likely to be the most effective in regions where human rights abuses are less egregious. What does this tell us about the most effective forms of international action? If we are failing to remedy the worst abuses, what does this say about our commitment to the reform of human rights violations?

(3) Discuss the inherent tension between coercive enforcement of human rights norms vs. facilitating compliance.

Wednesday, March 30: Class Discussion: “The New U.N. Human Rights Practice.”

ASSIGNED READING: Mertus, pp. 1-36.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What is the new U.N. practice?

(2) Where does U.N. human rights work happen? Who does this work?

(3) What is the mandate of the OHCHR (Office of the High Commissioner for Human Rights)?
(4) What are some of the key activities of the OHCHR?

(5) What are NHRIs? What is the overall goal of the OHCHR in national mechanisms?
Friday, April 1: Class Discussion: “U.N. Charter-based and Non-Treaty Bodies.”

ASSIGNED READING: Mertus, pp. 37-63.

DISCUSSION QUESTIONS (2-3–page double-spaced typewritten response due in class):

(1) What are some of the human rights provisions in the U.N. Charter for Human Rights?

(2) Explain briefly (1-2 sentences) the mandates with respect to human rights of each of the following U.N. Charter-based bodies: U.N. General Assembly, Human Rights Council and Sub-Commission, Economic and Social Council (ECOSOC), and the Commission on the Status of Women (CSW). 

(3) What are the human rights mandates of these non-treaty bodies: International Court of Justice, U.N. High Commissioner for Refugees, U.N. Children’s Fund, and the U.N. Development Programme?
(4) Explain briefly the ‘1235 Procedure’ and ‘1503 Procedure.’

(5) What are the special procedures involving ‘working groups’ and ‘thematic procedures’? Give an example of a thematic procedure that you find to be of particular interest.

Part IV: The Future of Human Rights.

WEEK TWELVE: Debate #13: Human Rights and International Relations: The Role and Operations of the United Nations and U.S. Foreign Policy.

Monday, April 4: Class Discussion: “U.N. Treaty Bodies.”
ASSIGNED READING: Mertus, pp. 64-97.

DISCUSSION QUESTIONS (2-3–page double-spaced typewritten response due in class):

(1) Summarize in brief the functions of some of the U.N. Charter-based (non-treaty) bodies versus U.N. treaty bodies.

(2) How does treaty reporting work?
(3) Summarize in brief (1-2 sentences) each of the following treaty bodies: Human Rights Committee, Committee on Social and Economic Rights, Committee on the Elimination of Racial Discrimination, Committee Against Torture, Committee on the Rights of the Child, Committee on the Protection of the Rights of All Migrant Works and Members of Their Families, Committee on the Rights of Persons with Disabilities, and Committee on Enforced or Involuntary Disappearance.
Wednesday, April 6: Class Discussion: “Human Rights and the U.N. Security Council.”
ASSIGNED READING: Mertus, 98-123; Montesinos’ Legacy, 153-160 (Rattan/Edmonds) and 165-176 (Edmonds/Rattan).

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) Even though the U.N. Security Council was not initially empowered to address human rights issues, why has the Security Council been compelled, more and more, to address them, and on what authority?

(2) What specific measures has the Security Council taken to promote human rights?

(3) What are some examples of U.N. peace-keeping operations?
(4) Why has it been necessary to hold the U.N. accountable for monitoring foreign troops tasked with humanitarian missions, such as MINUSTAH in Haiti?
Friday, April 8: Class Discussion: “Human Rights and Foreign Policy.”
ASSIGNED READING: Donnelly, Universal Human Rights, 197-213.

DISCUSSION QUESTIONS (be prepared to answer/address these questions in class):

(1) Should the U.S. define for itself precisely which internationally recognized human rights it wishes to recognize and enforce? How can the U.S. sustain a credible international human rights policy if individual political states are able to pick and choose those international human rights norms with which they wish to comply/not comply?

(2) To what extent does the U.S. itself adhere to a double standard when it comes to international human rights policy?
(3) Should a distinction be recognized between human rights policy consistency and foreign policy consistency? Is it appropriate to treat similar human rights situations differently because they also involve/impinge upon other foreign policy interests?

(4) What role(s) do NGOs play in international human rights policy?

(5) Should any sovereign state (for example, the U.S.) have to comply with international human rights norms, no matter how widely accepted these norms are? If so, why? If not, why not?

Position Paper #2 uploaded to Moodle by Friday, April 8th, 5:00 p.m.
WEEK THIRTEEN: DEBATE #14: Is There a Future for Human Rights in the Twenty-First Century?

Monday, April 11: Class Discussion: The Future of Economic and Social Human Rights?
ASSIGNED READING: ECHR Convention for the Protection of Human Rights and Fundamental Freedoms with Protocols and Information re: Signing/Ratification by Member States (Moodle); Donnelly, Universal Human Rights, 235-253.
DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) According to Donnelly, what is the dominant myth about economic and social human rights?

(2) If the nations of the European Union, all of whom are signatories of the European Convention on Human Rights, are agreed that human rights do exist and must be honored, why is it that they have so much difficulty agreeing upon what specific rights qualify as inalienable human rights?

(3) Should the death penalty be abolished as a violation of fundamental human rights, as the ECHR Convention for the Protection of Human Rights and Fundamental Freedoms signatories have affirmed? Are they right/wrong to regard U.S. death penalties (as most Europeans today do) as “barbaric?”

(4) Despite having signed Protocol 7 on crime and the family more than two decades ago, Belgium, Germany, the Netherlands, Spain, and Turkey have never ratified it, while the United Kingdom failed both to sign and to ratify Protocol 7. Why do you suppose this has been the case? What are some contentious issues here?

TAKE-HOME FINAL EXAM DISTRIBUTED IN CLASS.

Wednesday, April 13: Class Discussion: Human Rights in a Post–9/11 World?
ASSIGNED READING: Donnelly, International Human Rights, 211-222 (on Moodle); Goodhart, Human Rights, 370-378; Montesinos’ Legacy, 215-222 (Corcoran); Mertus, 148-154.

DISCUSSION QUESTIONS (1-2–page double-spaced typewritten response due in class):

(1) What is the role of human rights advocates in the post-9/11 era, particularly in the wake of increased terrorist threats?

(2) Has the United Nations become “irrelevant,” as many argued during the Bush presidency, or is it still able to uphold international peace and justice, as well as enforce human rights violations?

(3) How can governments, NGOs, the World Court, and individual human rights advocates hold human rights abusers accountable in the U.S. and abroad?

(4) What specific roles do you see the United Nations playing in international diplomacy and in the protection of human rights in the future?
Friday, April 15: Review/Course Evaluations.
TAKE-HOME FINAL EXAM:  DUE at the FINAL EXAM (TBA).

FINAL EXAM PERIOD, TBA: Student Oral Presentations.

Note: The professor reserves the right to adjust, revise, or otherwise alter the course Topic/Assignment Schedule at any point throughout the course of the semester, in which case (should this occur) he will provide the students with a hard and/or electronic copy of the revised schedule.
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